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Enjeu pédagogique avec I'lA

Difficilement remplacable Plus facilement automatisable

Creativité Taches répetitives
Esprit critique Calcul
Collaboration Recherche simple

Autonmie Résumé

Communication Rédaction basique

w )

L’enjeu pédagogique n’est plus uniquement d’enseigner des contenus,
mais de développer ce qui reste profondément humain



Changement de paradigme pédagogique

Les ¢tudiants utilisent déja I’IA souvent
sans cadre pédagogique

Enseignant Etudiant
orchestrateur acteur




Changement de paradigme pédagogique

Les ¢tudiants utilisent déja I’IA souvent
sans cadre pédagogique

Enseignant O%h\éftfateur
O
o0

. Orchestrer 1’apprentissage
Interdire 1’outil . Encadrer la pratique

Transmettre le savoir




Changement de paradigme pédagogique

Les ¢tudiants utilisent déja I’IA souvent
sans cadre pedagogique

g Etudial\lggﬁ%e)ﬁr Q

Ny Analyser, Adapter et
O‘C&‘ Justifier

» Faire des critiques éclairés

TS

Comment integrer I’IA
sans perdre les compétences fondamentales ? 7



Triple objectif de développement

Apprentissage augmenté

R I e
HTML, Esprit critique, = Ingénierie des
CSS, Créativite, prompts,
JavaScript, Collaboration, Compréhension
ij Formation digitale Autonomie des limites

Compétences Compétences
disciplinaires transversales liées a I'TA

[’IA ne remplace pas les competences fondamentales,
elle exige des compétences plus ¢levees
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Modalité de la pratique

\ >
> Les étudiants ont été z&%e@é :

e utiliser I’'IA pour

Developpement
des sites web
educatifs

Conception
d’une formation
digitale

contenu ou du code ;
analyser de rﬁér critique les réponses génerees ;
corriger les erreurs produites par I’'IA ;

améliorer et personnaliser les productions ;

collaborer en groupe autour d’un projet intégrant I’IA.
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Fiche de suivi pédagogique de I'lA (Exemple)
~ Description
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Outils IA : Tuteurs & Echafaudages

ChatGPT

<

Claude.a1 NotebooklLM
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Cours 1: Develo@%ment




Processus réflexif d’utilisation de I'lA

* Générer un code par I’IA contenant
des erreurs et les corriger

d\v
o Transformer et améliorer un site
2- Creéativite généré par I’TA

 Travailler en groupes avec des roles
répartis

3- Mini-projet
collaboratif

15



Code - Concept du mouvement
Prompt: Creer une simulation interactive HTML/CSS/JS

expliguant le concept du mouvement en phvsigue niveau lycée

256 1

2 Preview Code P Copy
25a r nesponsive */

254 Emedia (max-width: 768px) {

268 main { flex-direction: column; }

261 #controls-panel { width: 1ee%; height: 48%; border-left: none; border-top:
262 #simulation-container { height: 68%; }

263 1

264 <fstyle>

265 | </head>

266 | <body>»

267

268 <hagder>

269 <hl>

278 ¢svg width="24" height="24" viewBox="8 8 24 24" fill="none"” stroke="currer
271 <path d="M2 12h28"><{/path>

272 <path d="M12 2v28"»></path>»

273 <path d="m4.93 4.93 14.14 14.14"»</path>

274 <circle cx="12" cy="12" r="18"»</circle>

275 </svug> 16
276 PhysigueSim <span class="tag"»Lycée</spany

S P S



Version 1A vs.

Type Correction Explication
Humaine
HTML Utiliser Les balises doivent étre
</h1> correctement fermées
CSS Ajouter ; Evite des erreurs
d’interprétation du style
JS Ajouter ; Bonne pratique

JavaScript

17




Résultat — Concept du mouvement

Mouwvement Parabolique

Vitesse Initiale ($v_0%)

Angle de tir ($\theta$)

Gravité ($g%)

Hauteur initiale ($h%)

Affichage & Outils

' Vecteur Vitesse ~ Vecteur Force
¥ Trajectoire B Ralenti

Energie (Joules)

Ec a

Ep ‘

Em

U Resat




Code: Concept de trigonométrie
Prompt : Créer une simulation interactive HTML/CSS/JS

expliquant la notion de trigonométrie en math niveau lycée, puis
donner une activite et une ¢valuation

3 File (7 X
T L TLIEX-ULMEeC LLOM . COLLUNm,

3 align-items: stretech;

. Preview g @ Copy
343 nav {

344 justify-content: center;

345 }

346 wConthods {

47 flex-direction: column;

43 align-items: stretch;

49 }

58 1

351 <fstyle»

352 | </head>

353 | <body>

55 | <header:

56 <hl> 19

<svg width="24" height="24" viewBox="8 8 24 24" fill="none" stroke="currentCol



Résultat - Concept de trigonométrie (Simulation)

@ Trignnométrie Visuelle Simulation Activité Evaluation

™~

Le Cercle Trigonométrique

Observez la relation entre I'angle et les coordonnées (cosinus, sinus).

cos: 1.88
X

sin: @.88

@ 5Sinus (ordonnée) ® Cosinus [abscisss) ® Angle (rad ou ®)

Angle : @° i 20
_1 Afficher en Radians ($\pi) [ Animation Reinitialiser
@



Résultat - Concept de trigonométrie (Activité)

@ Trigonométrie Visuelle

Activité Guidee : Valeurs Remarquables

Simulation Activite Evaluation

Utilisez la simulation (ou vos connaissances) pour trouver les valedrs.

Défi 1 : Le Quart de Tour

Placez I'angle sur 90" (ou(%\pi/2%). Que valent

cosinus et sinus 7

Votre répanse pour $\cos(907)% :

‘ -- Chaisir -- V‘

Votre réponse pour $\sin(90%)% :

‘ -- Chaisir -- V‘

Défi 2 : L'Angle a 45°

Placez I'angle sur 45° ($\pi/4$). Quelle est la

relation entre cosinus et sinus 7

Relation :

| -- Choisir -- hd

21



Résultat - Concept de trigonométrie (Evaluation)

@ Trigongmétrie Visue"e Simulatian Activité Evaluation

Evaluation Finale

Testez votre compréhension de la trigonométrie.

Question 1 : Dans le cercle trigonometrique, le cosinus d'un angle correspond a :

O L'ordonnée du point sur e cefcle
O L'abscisée du peint sur le cercle

O Lalongueur de I'arc

Question 2 : Quelle est la valeur de $\cos(180%)% ?

22
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Processus réflexif d’utilisation de I'lA

* Générer une conception de formation
digitale avec des activites et des
contenus de formation
o\

. Ameliorer les scénarios pedagogiques

2- Creativite et les activités afin de les rendre

interactives et personnalises

 Travailler en groupes avec des roles
répartis

3- Mini-projet
collaboratif

24



Résultat - Scénario Pédagogique

Prompt: Proposer un scenario pedagogique sur la Photosynthese

» Public cible : Classes de 5¢eme, 6eme ou'/¢me (10-13 ans).
»Durée totale : 60 minutes.
»Modalité : En ligne, asynchrone‘\(Autonomie accompagnée).

» Outils numériques utilisés’s PowerPoint, Vidéo, Mentimeter, Padlet,
Google Docs (Formulaites/Feuilles).

» Objectifs d'ap e?ti sage
* Lister les composants nécessaires et les produits de la photosynthese.
* Expliquer le processus global de la photosynthese.

25



Résultat - Déroulement du Scénario Pédagogique

» 1. Introduction & Engagement (10 minutes)

» Activité 1 : Observation interactive (5 min)—= Acquisition
* Action de I'¢leve : Ouvrir le diaporama PowerPoint et observer la slide
interactive : "De quo1 une plante a-t-¢lle besoin pour grandir ?"
» Activité 2 : Remue-méninges yisuel (5 min) - Investigation

* Action de I'¢leve : Analyser une planche de bande dessinée (Comic) sur la
photosynthese. L'éleve partage ensuite ses premieres idées et devine le sujet
exact du cours sur un nuage de mots interactif (Mentimeter).

»?2. Exploration & Apprentissage (35 minutes)

26



Résultat - Storyboard

Prompt: Concevoir un storyboard et une description des €crans a

developper sur la photosynthese

« Ecran1: Titre et Introduction
¢ Contenu : Un visuel de plante en pleine croissance.

¢ Instruction : "Bienvenue dans ce module interactif sur la photosynthese” 1 .

« Ecran 2 : Menu des Objectifs

o Contenu : Trois icones cliquables présentant les objectifs : 1. Processus, 2.
Composants, 3. Produits 3 .

« Ecran 3 :Déclencheur (Warming up)
¢ Contenu : Une image interactive montrant une plante avec des zones
cliquables (soleil, eau, terre).

o Action : L'étudiant doit cliquer sur les éléments nécessaires a la croissance
2 5,

27



Résultat - Infographie

Prompt: Concevoir une infographie

Voyage au Ceeur de la Photosynthése : Un Parcours Digital de 60 Minutes

Ce module interactif de 60 minutes transforme un concept complexe en une expenenoe visuelle simplifiée.
A I'aide de bandes dessinées et de vidéos, il aide les éléves 3 visualiser I'invisible et a corriger leurs idées reues.

a OBJECTIFS ET CIBLES
PEDAGOGIQUES
O CO:
&‘ %

Public cible : Maluls« le ldommor hmms
Niveaux 5°,6° et 7°

Un module 100% en Exhquer le mﬂcanlsmo Lister préc&sémanl les

LE PARCOURS D'APPRENTISSAGE (60 MIN)

Kgne adaptable pour la photosyntheése éléments nécessaires Visionnage d'une vidéo explicative Auto-réflexion via un tableau KWL et
I'apprentissage en et identifier sas et les prodults résultant suivi d'exercices interactifs sur fiche collaboration sur des solutions
présentiel de la réaction, de travail. alimentaires mondiales.

REPARTITION DU TEMPS PAR ACTIVITE PEDAGOGIQUE
Acquisition

Pratique
(Lire, Regarder, Ecouter) (Exercices mteractifs)

- 25% @
=Y 3(R):

SO MN F a3 MIN

20§ imesgnion
Collaboration

Brainstorming via une bande dessinée
pour identifier les besoins de la plante.

£S5 NotebookLM
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Version 1A vs.

Compétence Correction Humaine
. .l Ajustement : Retrait des notions
Esprit Critique ) ;
trop abstraites.
Y peep Innovation : Exploration active
Creéativite : .
via un simulateur.
Co-construction : Mutualisation
. des compétence I inventer
Collaboration comp S8 [POUTE IS

une tache complexe et
motivante.
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Les Défis : Difficultés rencontrées

» Difficultés liées aux étudiants
* Tendance 1nitiale a faire confiance automatiqiement aux réponses de 1I’'IA.
* Prompts parfois imprecis ou trop géneraux.

» Difficultés pédagogiques
« Evaluer la contribution réelle de'1’étudiant.
* Tendance a I'acceptation passive sans verification initiale.
* Encadrer I’usage éthique et responsable de I’'TA.



Bénéfices : Une Valeur Démultipliée

»Développement des compétences disciplinaires
* Meilleure comprehension du HTML, CSS et JavaScript.
* Renforcement des compétences en conception pedagogique digitale.

»Développement des compétences‘transversales
* Esprit critique face aux réponses de VIA.
 Creativité et personnalisation.des projets.
* Collaboration & Synergie:de Groupe
* Autonomie et réflexion,

» Effets pédagogiques observés
* Participation plus active des étudiants.
* Apprentissage plus interactif et réflexif.
* Gain de temps dans certaines taches techniques.
* Meilleure implication dans les projets.

32



Question pedagogique essentielle:
Conclusion Comment éviter que I’ A remplace la
retlexion au lieu de la développer ?

Ne plus noter le Instaurer une regle de Developper des

livrable seul, mais le transparence activités hybrides ou

processus (prompts, 4 absolue : déclaration I'TA est un levier

iterations et audit obligatoire de I'usage nécessalire mais

critique). de I'TA. insuffisant pour valider.
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L'lA au service du développement des compétences
disciplinaires et transversales

Cas des cours de Développement Web éducatif et de Conception de formations digitales

Q&A

Gilbert Sawma
Gilbert.Sawma@ul.edu.lb

Greetings

34



mailto:Gilbert.Sawma@ul.edu.lb

Al-Integrated Translation Pedagogy:
Developing Critical, Ethical, and Audience-

Aware Language Competence

Patricia Zaylah, Assistant Professor — Holy
Spirit University of Kaslik (USEK
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Introduction to Al-Integrated
Translation Pedagogy

This pedagogical approach combines human translation expertise with Al-generated
drafts and comparative analysis. The focus is.on . developing critical, ethical, and
audience-aware language competence through reflective use of Al tools, not blind
reliance. Students learn to leverage technology while maintaining human judgment,
preparing them for contemporary translation environments where technology and
expertise must work in harmony.



Context and
Rationale

he rapid advancement of artificial\ ‘intelligence has fundamentally
transformed the translation prafession, creating both unprecedented
opportunities and significant challenges.

As Al tools become increasingly sophisticated, translation educators must
prepare students'not merely to use these technologies, but to engage with
them critically,\ethically, and with full awareness of audience needs.



The Chaljenges W
Observed 20> ¢

Our pedagogical question: How can Al become a tool for developing critical translation
competence rather than replacing it?

Students increasingly

1SnW Sjuapnils



Expected Learning
Outcomes

Critical thinking and autonomy

Reflective and ethical Al use

Comparative evaluation skills

Justification of translation.choices
Awareness of Al_strengths’and weaknesses
Adaptation to context

Creativity and flexibility

Professional responsibility



Structured Learning Process

A four-stage approach combining human expertise with Al-assisted translation.

01

Textual Analysis

Identify text type, genre, register,
audience, and communicative function

Al Draft Generation

Use Al tools as supporting resources to
generate initial draft translations.

02
03
. 04

Comparative Evaluation

Compare human and Al translations,
question outputs, and justify choices.

Final Translation

Assess appropriateness and produce
translation faithful to source function.




Stage 1I; Textual
Analysis

Students receive the source text and conduct thorough preliminary examination before
engaging with Al tools. This foundational stage involves identifying the text type, genre,
register, and intended audience: Students reflect on the communicative function and
anticipate potential translation challenges. This analytical groundwork establishes
critical awareness and-prepares students to evaluate Al-generated translations with
informed judgment.



Stage 2 - Al Draft
Generation

In this exploratory stage, students generate draft translations using Al tools such as
DeeplL and ChatGPT. The Al is explicitly framed+as a supportive tool rather than an
authoritative final source. Students are encouraged to experiment with different
prompts, instructions, and parameters to understand how Al responds to varied inputs.
This hands-on experimentation helps develop awareness of Al capabilities while
maintaining critical distance from machine-generated output.



e - Comparative
Ana%ysm P

This critical evaluation phase examines' differences in meaning, tone,
accuracy, and cultural adaptation between human and Al transiations.
Students justify which version better suits the communicative purpose and
target audience. Key focus areas include identifying Al limitations in handling
register variations, cultural nuances, and specialized language domains such
as legal, economic, or technical terminology.

This stage encourages metacognitive awareness and ethical Al use. This
process fosters. transparency in the translation workflow and promotes
critical engagement with technology. By reflecting on their choices, students
develop responsibility in Al use and gain deeper understanding of their own
translation competence and decision-making processes.



ge 4 - PE and
ptation

R

This stage focuses on producing final, polished translations by integrating linguistic
and cultural insights gained from .comparative analysis. Students revise Al-
generated drafts, correcting errors'in meaning, tone, and cultural appropriateness.
Where relevant, they create multiple versions tailored for different audiences,
demonstrating flexibility:and audience awareness in their translation practice.



Example Activity 1: Student Reflection

Students explain their choices using reflective prompts:

- Why did you reject the Al version?

« Which term better fits the target audience?

« Which version sounds more persuasive?

« Which expression is more.natural culturally?

- Did Al preserve thecommunicative function?

This approachgshifts focus from ‘“finding equivalents” to "making justified

decisions.”



Example Activity 2: Audience Adaptation
Task

Students translate this single text for different audiences:

e Children

* Professionals

» Social media users

* Formal institutional communication (NGO, Government, Teen campaign)
Key Learning Outceme:

Highlights the critical importance of audience-aware translation. The same
message requires different linguistic choices, tone, and register depending

on who will receive it.



Example Activity 3: Cultural
Adaptation

Focus areas for cultural adaptation analysis:
* |dioms, humor, politeness markers
» Slogans and emotionally loaded words

Example: "Feel at home" (Al literal translation may sound awkward or unnatural).

Student discussion points:

* Emotional effect on target audience
 Cultural expectations and norms
 Target audience perception differences

* Why literal accuracy + communicative effectiveness



Example Activity 4: Spot the Bias

Students analyze different texts, ads, images, news-headlines, or Al-generated
responses to identify hidden bias:

Gender bias

 Cultural bias

* Political bias

* Media bias

* Al-generated bias or stereotypes

« Biased word choice and framing

Key Learning Outcome:

Develops students’ critical thinking and media literacy skills by helping them recognize
how language) and Al-generated content can subtly influence perceptions, reinforce
stereotypes, or shape public opinion.



What Changed in Students?

Students became:

* less passive toward Al

* more analytical

* more audience-aware

 more attentive to nuance

* more reflective in deeislon-making

Most important shift:
From: “Al gave‘me the answer.”

To: “l evaluated whether the Al answer works.”



Challenges Encountered

1. Over-frust in Al

Students initially assumed Al was always.caorrect.

2. Product-oriented mindset

Students focused only on the-final translation.

3. Digital literacy differences

Some students knewsprompting strategies better than others.

4. Need for'censtant ethical framing
Students needed reminders that: Al assists, it does not replace judgment!



Deveﬂ)l[sned

Key competencies students gain through Al-integrated translation practice.

Cultural Awareness

Critical Thinking
. Developi itivity U Itural

Students learn to question Al output, cveloping SfmSl Wy to c‘,l ura
. .. . . nuances, register, and audience
justify translation choices, and Lo .

. expectations in translation.
evaluate appropriateness.
Professional Competence Al Literacy
Building skills in textual analysis, Learning to use Al ethically as a
genre identification, and supporting tool while understanding
communicative function assessment. its limitations and biases.




Key Takeaways ' A l

These principles guide effective Al-

integrated translation learning,. I

Al as a Tool, Not Authority

Use Al'to support translation work, but
always question and evaluate its output
critically.

Comparative Analysis Matters

Compare human and Al translations to
identify strengths, weaknesses, and
contextual appropriateness.

Communicative Fidelity

Ensure translations remain faithful to
the source text's purpose, function, and
intended audience.

Justified Decision-Making

Always justify translation choices with
clear reasoning based on textual
analysis and context.



Practical Recommendations
for Teachers

Recommendations Based on Experience

1. Start with analysis before Al

Never begin directly with Al output.

2. Make students justify decisions

Reflection is essential.

3. Use Al comparatively

Not as a final autharity.

4. Teach prompt engineering pedagogically

Students should understand how instructions shape output.
5. Focus on audience and communication

Not only linguistic accuracy.



R&mmmendation.s for
Elfective Integration

» Gradual and structured introduction of Al tools into the curriculum

* Explicit training in critical and ethical Al use for students

* Emphasize translation process. over product in assessment criteria
* Encourage collaboration and peer discussion on Al outputs

* Reinforce that Al is a support tool, not a substitute for human
judgment

* Align Al use with core pedagogical goals of autonomy and critical

thinking



Al should not simplify thinking. It
should deepen it.

The goal is not faster translation but
more reflective translators.

Thank vou for your

attention.



Al as a

Critical
Co-Pilot

A good practice for developing
judgment, creativity,
collaboration, and accountability
in Al-enabled learning

Prof. Mariette Awad



Disclaimer

| don’t have any fundings or grants from any High Tech company.



Education 1.0 to 4.0

Teacher Late 18th century centered learning First Half 20th century

Teacher centered, some distance learning

Second Half 20th century
Teacher centered, some active learning
I — |

21th century
Student-centered, technology based, competency/Skills focused and active learning
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Al Taxonomy

(® Dr. Mariette Awad



Course content,
learning experiences
and assessment
generation

Al for predictive
analytics to identify
students at risk of
dropping out

Emerging Trends and Innovative Methodologies

e e e e o
—
-

A

Al for Collaborative
Learning

Smart forums, Al
moderation, and
feedback

Al in simulations and
scenario-based
learning
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Pedagogical Theories and Al Reflections

Constructivism -

Social Learning Zone of Proximal
Theory Development



Al manages information
overload

Al enhances intrinsic
motivation

Al fosters self-reflection
and self-assessment

Psychological Theories and Al’s Influence

Behaviorism —

Gamified Al environments
provide rewards

Flow Theory

Al adjusts challenge
levels




Novel Perspectives on the Value Created by Learning Organizations in the Al Era

Knowledge Transmission

Learner Skill Development

Capacity Building for Practice

Organizational Learning

Access to Learning

© Dr. Mariette Awad



Al shifts learning from Struggle to Shortcut




The goal Is not
Al-proof teaching.

It Is Al-responsible learning.

Al should not reduce learning to faster answers.
It should raise the standard for explanation, verification, and responsibility.

12



PORTFOLIO EXAMPLE - WHY IT MATTERS

The Al classroom
plot twist

When answers become instant, the course
must make thinking visible.

The “Ethos—Tech Nexus” frames Al teaching as technical

mastery joined to ethical discernment: students must design,
interrogate, and defend intelligent systems.

Al should raise the standard, not lower the effort.

Good-Practice Exchange - USJ/UNESCO - May 20, 2026

Al as a Critical Co-Pilot



The Good Practice

Explore Verify Explain

Use Al to generate Test claims against theory, Defend assumptions, model
explanations, alternatives, data, experiments, and choices, code behavior, and
code hints, and questions. course concepts. ethical implications.

Al should expand student agency — not replace intellectual responsibility.




PORTFOLIO EXAMPLE - LEARNING DESIGN

The Missing-Cell Challenge

Incomplete notebooks turn Al from a shortcut into a reasoning test.

Why it is catchy in class

A blank cell becomes a checkpoint

# explain before running Students cannot hide behind generated code

The notebook asks “why?”

baseline = choose before complex _model ()

Assumptions, baselines, leakage, metrics

# where could leakage happen? ) o
Class time becomes a clinic

Debugging + architectural reasoning, not syntax
repetition

Al may suggest. The student must complete the thought.

Examples: incomplete notebooks - interactive lectures - self-tests - DataCamp
scaffolding

Good-Practice Exchange - USJ/UNESCO - May 20, 2026 Al as a Critical Co-Pilot






The Defense Arena

Learning reward ownership, not just output.

4-5 handwritten synthesis sheets concept compression
W H ' L Recorded implementation walk- student-level ownership
throughs
Every Al-assisted result
must survive explanation, Transparent Al assistance declaration visible use
evidence, and questioning.
Oral defense questions trade-offs under pressure

Core assessment question: Can the student explain why the result is correct, limited, or wrong?

Good-Practice Exchange - USJ/UNESCO - May 20, 2026 Al as a Critical Co-Pilot






PORTFOLIO EXAMPLE - ETHICAL STEWARDSHIP

The Al Mistake Hunt

Students learn to treat Al output as a suspect — not a verdict.

Bias Framing
Who is missing? What values are assumed?
Evidence Cost
What cannot be verified? Was a simpler tool enough?

Controlled prompting experiments: cross-model comparison
- usage audits - medical Al risk analysis

Ethical Al becomes a lab practice, not a lecture topic.

Good-Practice Exchange - USJ/UNESCO - May 20, 2026

Al as a Critical Co-Pilot
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PORTFOLIO EXAMPLE - CONTINUOUS IMPROVEMENT

The Feedback Radar

The course learns while students learn.

Mid-semester pulse survey

Evidence strand: recent ICE scores

ASK

anonymous

5.0
4.8
4.4 43
4.1 4.0
PROTECT SEE
rigor confusion
TUNE
pace/support

EECE490 EECE693 SHRP360 EECE7890 EECE693 SHRP360

Good-Practice Exchange - USJ/UNESCO - May 20, 2026 Al as a Critical Co-Pilot



PORTFOLIO EXAMPLE - CONTINUOUS IMPROVEMENT

The Feedback Radar

The course learns while students learn.

Mid-semester pulse survey

ASK

anonymous

PROTECT

rigor

TUNE

pace/support

Good-Practice Exchange - USJ/UNESCO - May 20, 2026

SEE

confusion

Evidence strand: recent ICE scores

5.0
4.8
4.4 43
4.1 I 4.0

EECE490 EECE693 SHRP360 EECE7890 EECE693 SHRP360

Use ICE score with caution: not as the whole story, but as one signal
alongside artifacts, reflections, and defenses.

Al as a Critical Co-Pilot






Implications for Professional Settings

Strategic Role

Curate responsible Al
learning journeys;
position as a hub for Al

shig

Promote cross-agency Al co-

learning labs

——
- -~ -

Learning
Organizations

-~
—_————

Empower professionals
to lead with Al

© Dr. Mariette Awad
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Université Saint-Joseph de Beyrouth  “

L'IA au service du développementdes
compétences des étudiants

Co-création de questionnaires avec I'IA

Loubna Alsaghir Oueidat
Faculté de sciences économiques
USJ - Mai - 2026




Plan de la présentation

1- Du context a l'objectif

2- Description de la pratique
3- Compétences développées
4- Exemple concret

5- Apports et limites

6- Conclusion

USJN

4 2025
Université Saint-Joseph de Beyrouth

S

K

s

|

= ©w
L)

23
S, -
€ queni’



Du contexte a l'objectif

Montée massive de I'lA générative
Le probléme : usage « passif » de I'lA

Objectif: mobiliser I'lA non comme un.outil de substitution
mais comme un support d’interaction critique

[ONY)..|[8)
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Consignes données aux étudiants: élaborer un
guestionnaire d’enquéte en interaction avec I'lA

Description
de la pratique Etapes-clés:

e Définition de la problématique
e Génération et reformulation des questions avec I'lA
* Analyse critique des propositions

Research Workflow e e

Dg{pv PARTICIPANTS
X

OOLS ANALYSIS




Description de la pratique

* Dispositif de suivi
— Partage des échanges via le boutton « share »

dsolzll {8 New lab 9 tconomy Heports &.. @B Institut Libéral - Indl.. @ Méthodes etoutils.. 9 bvise Homepage @ Matenals and meth... @) DBA Knowledgebo.. &9 Career Opportunitie.. @3 G )

O ChatGPT +ce @

— Acces au processus de raisonnement étudiant - 1A

USIMI)
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Compétences développées

Compétences méthodologiques
Construction d’items, d’échelles, ...
Compétences numériques b
avancées Ao Gy
Réflexivité, prise de recul sur le "
processus
Pensée critique
Evaluation des biais etdimites de I'lA

AlLiteracy — Creatn

“I collaborate with AT
to create new things.”

“Iuse Al to enhance
and support my tasks.”

USIMI’

alyzing: CRITICAL
~ THINKING
SKILLS
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Exemple concret

based on these elements can you suggest a 5-item construct of algorithm

aversion with associated questions (5-points likert scale)

To create a 5-item construct of algorithm aversion with associated auestions suitable for a 5-point
Likert scale, we can focus on various dimensions of ¢ Erreur ference

for human judgment, perceived control, ethical conc q suggested

items: ltem et X
associ (3 nt pas

Algorithm Aversion Construct
nce avec

1. Trust in Algorithms: la able mesurée

o "I trust algorithmic recommendations to make important decisions.”

= (1=Strongly Disagree, 5 = Strongly Agree)
2. Preference for Human Judgment:

o "When making important decisions, I prefer to rely on human judgment rather than

algorithmic recommendations.”

USJ Nt

Université Saint-Joseph de Beyrouth  “ragines”




Exemple concret

aversion? is the construct coherent?

don't you think that the first question reflects more algorithm acceptance thunOQ

You are correct in pointing out that the first question may reflect more of an a e
algorithms rather than aversion. For a coherent construct focused specifi m
aversion, it is essential to ensure that all items consistently reflect a aegat skeptical attitude

towards algorithms.

Here's a revised version of the 5-item construct of ulgori@eé\, ensuring coherence

throughout:

Revised Algorithm Aversion Construct

1. Distrust in Algorithms: @
o "I often doubt the accur &@hmic recommendations."
= (1=Strongly Di grongly Agree)

N
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Exemple concret

based on these elements can you suggest a 5-item construct of algorithm (

aversion with associated questions (5-points likert scale) J

To create a 5-item construct of algorithm aversion with associated questions suitable for a 5-point
Likert scale, we can focus on various dimensions of algorithm aversion, including trust, preference

for human judgment, perceived control, ethical concerns, and transparency. Here are the suggested

items:
Algorithm Aversion Construct Erreur 2
1. Trust in Algorithms: — > items qui

correspondent a 5
dimensions différentes.
Les forcer dans une

2. Preference for Human Judgment: (e—— Variable fait courir le

. ’ .
o "When making important decisions, I prefer to rely on human judgment rather than risque d un construit
algorithmic recommendations. non'COhére nt

USJN

o "I trust algorithmic recommendations to make important decisions."

= (1=Strongly Disagree, 5 = Strongly Agree)

P 2025
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Exemple concret

when a variable is multidimensional, isn't it better to treat every

dimension as a single latent construct to avoid blurring the concept?/

You are right that combining dimensions can sometimes blur meaning, especially if dimensions are
conceptually distinct.

This is preferable when:

* dimensions have different antecedents or outcomes
e dimensions are weakly correlated
* each dimension captures a substantively different phenomenon

» theory treats dimensions as relatively autonomous

Analyser chaque Proposer un construit

dimension Proposer des cohérent

regroupements

2
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Apports et limites

* Apports:

— Engagement actif des
étudiants

— Visibilité du processus
d’apprentissage

— Développement d’un usage
raisonné de I'lA

* Limites:
— Risque de dépendance a I'lA

— Variabilité dela gualité des
prompts

— Nécessité d’'un encadrement
explicite

s \E
o
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Conclusions

Passage d’'un usage instrumental a un usage critique et formatif de
I"lA

Conditions de réussite:

e Clarification des attentes et criteres d’évaluation

e Accompagnement des étudiants (prompting, reformulation, sélection)
e Sensibilisation aux biais de I'|A

e Encadrement a l'usage de I'lA dans une perspective éthique.

Potentiel pour renouveler les pratiques pédagogiques en

méthodologie

V) m@iil A %7
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L'IA au service du développement des
compétences des étudiants

Co-création de questionnaires avec I'IA

Loubna Alsaghir Oueidat
Faculté de sciences économiques
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